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THE GENDER OF MADRASA
‘,A{ HING

Niva Kumar!

Thare are %ht}{zﬁua‘m:i& of Muslim shilidren, both gish and hoys, going o
madrasas 1 all the cities of Bouth Agia (Sikand 2005 313-14). Zesnat and
shabzad, a weaver's daughier and 2 weaveds son 10 the oy of Varanisi,
North ladiz, the genire of silk weaving, are two such children. AD adult
Muslis, such as all the adult wale snd fowale wmembers of Zeenal and
Shatzad's families, euplicitly articulate and perform gender idenittiss, Tun we
make 5 usefid co-relation between the gender dentities of the adults and the
experience of the madrasa?

It is casy ty distinguish a madrasa-educated man or woman rom an unedu-
sated ene, and in the pepulation of an arisanal working-class gity like Varanasi,
both exist, The most « t‘d{.;ﬁ}' apparent differences hetween fio fwn ars that, like
a!i schooled adhils, madrasa-taught man or woman is wmore selflaware of

fnodherself in appearane and speech, more cohersnt in drtivulation and
presentation, wnd wmore preeise aimu- his or her identity 88 geotarian Mughm,
naticnal Mushim, and universal Musling At 2 wider, sational level, a lack of difs
fevenoe between a madrasa-a¢ ;cated nasl an uneducated parson does appear, in
that bath would 1 typieally look poor.and provineral, and would present {hen-
selves as different from e v vostroanmn of budlan formal educatipe, An imports
ant live of difference in a ¢lty's popalation i, therefore, based satively on the
et of madeasa scholing,

Fosefar that o madrasa fs a sohaod, there is, and abways has beern, 2 pactly
deliberaie and partly wwedective hidden ﬁmzcuhm of gender soviatization
(Mingol 1998) ¥t we must be sengitive to the aetual teritory oceupled by the
mardease within the mady asa- goer’s total lenoung experience. In the excerpls 1
discoss from the ettwography of children in Varanas, | problematize swhat ohil-
dren, particularly givde, sre leavnd \g, andd 1 thew madeasa teaching produces
gendey dﬂh‘n‘m‘c& in the children, My chapter is i three parta, Firat, T look in
detail 1t the case of astudert of 2 p‘u} ' madsase, Zesnat, s also being faughtor
trained foto an ddentity and ;m couse at m me. It scems striking that bee bome
socialization E‘&‘nd-cdumu a1 fhe o as Ceadasae or school” - 45 more power-
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ful thap her adocation in her foomal madvasa. Becond, § look at the vase of
Shahead and find that the same paitern holds tue for boys, Al noeelits c-in;i--
dres, and now-olite Children are e ondy ones who gofo the madrass, experisnce
& bare Tsehool™ that iy saore formativie than the ucmd cuteide. W may con
chyde therefore that muadrasas for gels are not drfferant in stracture o pedagagy
to-madrasas for boys, amd the experienes for g students falls into the sans pat-
terns as for boys. Third, T ook at a progressive and modem madeass Siat is in
fack 2 madrasa only in same and by virtue of including Quetarde stadies. This
madrasa mmight wch:{c somne wore hberal Maslims, but it conld hyvpathetically
do g0 for givls axwell as for hovs,

Finally, wemust ask; what fig: 51y
men and wormes i the Ishaoiic qmict” of South Asia? That is the question |
attempt te answer at the and of the chapter.

s
v

sigrificance of the difference between

I Feenat of sohool and 28 home

fnelass 3 of the madrasa fareia Hamidbva “i‘{iz#&»iww for girls w Varanasi, India,
the teacher puls some questions and answers on. the blackboard and gocs into a
kind of doze. The childres cccupy themselves with playing, gassining, exchang-
Ing ohjecis, A few givlc in from play with ink and write ﬂ.»:)mei”-ww playfnliy. 1
pick Zeenat hecause she spems 1o be g pood student, She looks very sclemn, hag
fioe handwriting and aesthetic sonve, wi Siing all the gusstions i green and the
answars in blue. § go home with her aﬁm sehool.

Aswath roest of the children, her hope ds just across the road in the weaviag
mohialia of Madanpura. The building is of a familiar Touse design, We cfimb up
four Hoors with an o wing 1n the middle around 8 couriyard and rosms all
around. The cooking is done oo the landing, Women and *“-ﬁidren gather to stare
at Zeenal’s puest deénal’s family Lives i one roaim, ahout ten feel square.

There is no fuaitere in the room. A mat 1S spread out if\r 168, .E"eenaf"s: ﬁéiithm‘
and father st against one wadly two of the children st neas themy two ofbers

b

study, Wasim, the :wihs;r is al mﬂcx} a weaver arid Bhahina, the sister, does
ﬂGLm“Wﬂf}( full-time. Their parents voice the discourse of edudabion that iy the
discourse of all the parents of Varanast, It states that there are two kinds of
peuple in the world: those who do and these whe do not have the zeber or mind
to siudy, The oldest boy, Wasim Riaz, and the girl, Shahina Parveen, had buth
drdipped ot of school :ﬁa_rl}\" heegune the v didhnot have the melination for studieg,
Wasim has the isclination for weaving and housework comes naturaily o
Shahira, Zeeniat and her brother Mukditar go to madiagses, and the youngest,
Rhagufia, only two years old, has the makings of the best scholar of them all
she grabs any paper or bocks she cas Gl

Lecnat’s mother 3 wm.\stt,d, snd moreover lke all the women of fer class
dpesall the stitchng fat the family heeselfl Zesnat is learning sttching front fiar

wander around and do th ﬂ owg fhmg:; Tha bab‘« g}las”ﬂ nearby.
Leenat is the middle of shildren, Her r brother and sister do not
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mnther, sot in the scademie year but during the holidaye, as hey stster bad learnt
b fbi'é‘ Fox. ‘

The of der four siblings have all eithey completed thelr Que’an courses or are
o ennpleting the'n furan eourses are held in the honse of thedr hari dnma,
or sendor mther, grandmothe, Lwath at gi‘d‘)ff%’-ﬂbﬂi'\-‘-Gliiﬁ.ﬁgiﬁ?bitd. nader
a matland {a fomale Ambic ;a-z‘-m;z 1. f‘\ Lﬁ‘scv take o howrk 2 gday, from 2.30 1o
430 or 500, There are no charges, bt there b bvar X %413’3 ties, cmd

swests at other peossions, and when the student ;
Anastad, that s, teacher, 18 1@ be hancursd ekt on w 0 tIse 1"‘3‘“‘1113 ufz, m ihe

Cruran olass for phvly and amm impeessed by the face
diffovont at this pams:x.m fveal for boss or for gida,
Arabic 15 tanght o wids in that past of the n@zg‘:ﬁ bourhood by Sabg Hultana,
the wife ﬁi‘ a mantana, 1 ask her diveetly how the keeping of roza {the fast during
the month of Bamadan) s tanglt to cluldren and how it s good for them, She

wy can keep Hfrom the age of fen onwards, Thig hvi {bointing ot
ona] i3 good al ¥ ieeping rozas. Sometimes children keep « roza for pant
of the day, and then again fora tonger part. Thas they gel it the babit.
Thoy develop the shund {passion). ! Vahin to mabardasti kv parii hut
{or elze we have io use force).

Whit is m wseiuiness? “Subgr sikife dain (They learn patience, that i, self
dentaly” I they Jearn this from the age of len powards, what 18 the procedure
befnre that? How do they fearn ampthing? Before that, she told me, they ars
siaall, “Sawiajh nakin hotf {they don’t bave sense {enderstanding). Those who
have sends are told, Suppose T am reading the namay and he cornes thers, 1 oudd
cimply tell Him, aind if he naderstands, that™s fine, Dtherwise T would seold fum
to teach him

Sin{:ﬂ i‘ea{'heﬁ in other raadrasas had not been as articulate, 1 probe the nxtan-
ingy of “understanding” fasther. She suggests that 1 is a fueulty that beboags to
m;ﬂw:fv Then she asks me, a lide frostraled %*«f mry guestions, “Do you all
gxplain everyihing (o hables™ A gond guestion, and 1 replied at some length
how there was 2 modern pomt of view according to which you did indesd
explain everyihing to very small children. She nodded absently. It did not miake
much sense ~gven to me as § described it

She supervises simultancously foar eirls doing san ‘I:rirmii:sg; and fowr guls
studyifig -ihe-. Cir'an, Rubing reads the Qur'an in an bupressive musical style,
seking the meaning of some difficolt words. She will memarize 7t in this lossan
and let the teacher heat fhree verses afier Isaeuing . Another child reads in &
different musical style. Rubioa has been learming sitice she was sz:naiL and 15
simost ten years old sow. She will Brish iy aboud two rysus. She gous o e
madrasa alongsife. Salma Sultaa tells e that gids du ant become hafiz, or
those who know the whele Ouran by heart. There'is no ban on it they just do

ek
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ant, But boys study less of Qurtan than do guds, gnd fower boys do, They get
busy with thetr work.

Al the children as well as the teachers ave swaying to and fve. In answer 10
py guestion, do they understa nd the mesning? The answer is o, When they
grm# up, they can nform themselves of the toansiation in Usdy, 3f they ¢ bk
Right now, there is ne Hwy, they have to study other things oo, T hm; langh
when | suggest that by not understanding ihe fsining of the Quetan they e
doing only half the work.

As one girl is g in charge of another fo shudy, the foamer complains of the
latter to “dadi”, their fietive Xin-name of grandmother for the teacher, All the
votoes rise together in s thick, harmonions hum of Qur’an r“uiﬁg, A young
danghter-inclaw is tpased about 1 waing called by her natal home while ber lindaws
consgie o ;\i"""" her two roeve days. When ask them teotatively, they do ot
knew any facts i Indian history including whe Babur wag anst when Iodia
-A,hcztmc u"i spendent,

Watching Zeenat in her madrasa classtoor T had imagined thal a good young
student lke her would stndy hard and maybe sohieéve sonsethin * ke fhe peormen
tenchere n her own madiasa, of mote advanced teachers of Asabie and Urds.
Thete were teachers [ had interviewsed earfier who \UH{‘ rned 'ir::ai:hnm after mar-
riage and afier having yeuxig sans, Bt npon seeing Zeenat's fhunily, 1 realized
that the litthe girl's seriopsness at school was dluscry. Whatever she ever ;,iaci_‘
she would do very well. What slie did now was schoolwork; what she would de
[nier was housework and ohild resring. All the time she was lomning ss consels
entipusly at homa as she did a::‘}{mi Toy sehool. she was learsing the reading
and writing of three languages, and some mh* subjects, mostly by rofe. Ad
hame, she was leaming '\mm% sewing, keeping baby, serving, tidying up,
rinsing erands, gl the details of how a a home works and what in that particn }z’-r
cuthare and OB upity @ homemaker sh ouid do. Blie was finidiag the (w'a
and, becande that was in a hons setting, there wag other intangitie tea wching ﬁ}df
weut along w nh it that she wag imibibing.

Indeed, there was a socialization taking place in the home ‘that 1 would aot
gver he able to divecly observe bu‘ that § mx:-* based on oty obssrvatiogs,
hyiﬁmhesi;e about, Teenat, like all childeen, wakes up is_z_.c.f sz of her
pavents, Gender souialization b‘e"- s at that poist, because the wother is typ-
fcally sweeping the floor, filling water, doing the dishes, and soon lighting the
five for the first meal, The fther s either still asleep, or grooming himself and
prepar ing Tor the day, typically with a oup of tea, or & leisarely toilst. I cose
s the father the peesan wh o is totally, and doef ta oy, ;r-‘spﬂmibia for the
mofuing meal and the ehildren gatiing fod and sent 0ff 10 schoaod with their i
beses, The mechaisms of all this are ciear svwugh to the child, and the gender
socialization ig powsrul.

By contrast the class socia 'iim ion is rouch weaker beeause, unlike with
gender where buih the parents are simulianeously present to compare, there s oa
other moded hefore the child exvept that of the heme she is barn into. Thosg

,.-.
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NDHER OF MADRASA TEACHING

whaorn she visiis are other members of the Saondly or close friends, and ame vy

it;aaiy ot i‘m same class. Only the outsider PEODTSECS SPADES, processes, olv. a
Hmdted or characteristie of a costain Hlestvle, Por the ohild hw are norialin
itselfand she Bndy them nob renuarkable nthe Jeast. A givl does aot cozmwm{r

think that m wornan’s situsticn could be compared o 'thc man’s and 36y ton-
structive ideas genevatad fromy the compangon. The constuctive deas,
ave mw the lessons lesrned feors watohing \‘hf,-} pargnt of the child s own sex.

For m;stamﬁz:‘., there 15 the lesson regarding the use of space, The child wvakes
m a bed that bas been rnade strictly fm Ez-:, night. H is not 3 permanent bed
that will remdin a ;‘ '§'*“3"*‘x}t!?ﬁl‘i:-iﬁ' the day. She 3% typinally p\.,,.,‘ss gd 16 et i and
out of the Wiy so thatthe space san be pade available, Not anly does she get
mto the habit of not sk ‘eg\m g late. she s told divectly that she _rmzs‘i help in clear-
mo, up the BACES.

Feenat s learning How o deploy hersel by the one room her farnily Hves i
t0 share the bathroom an the landimg with the extended family, o cook with her
mother, and gradually by herself, in the space owiside their Uc’«o:u to clekn up
gach time ghd leave e space samarked, and otherwise pragtive @ total son-

specialization of domestic ‘)}"Sde The roon and s outuide are swvept maraing
amd eveniug ov when Hittered, wiichover comes frst. Al materials wre pd away
after nse. No apace is named after #ts function, as the place ™

a3

oy

for” sonwe pariicular
activity, inchuding slesping. The room becamnes, 1 wrn, a bedroom, a daing
oI, A s;‘ttmg l'ﬂ‘){}lff‘, a family room, 4 study, a workplace, a dinlig room sga,
arud again a bedroom, Zeenat is miastering the discourse perfectly without a word
belng spoken on the subject. She 8 Jearning Author where and bow to spread out
the rugs for those whe would work or sleep, and thoss whn visit She i learning
fwow every miche and cranny of the roomin has its uses.

Even when it s not the r;kse\nf;m of space that makes the ohild get up early, #t
5 kf:! ool So hc:ms: hegim at 700 e 730 arsd childien mud be un helween .’S'Jf}{'}
and 6.00. Pev take a bith that L.}“i}, uniless in the height of sunimer. Baths are
.ﬂ;hlikind more leisurely than the fast-paced nioming bows permit, mostly
becausg of the shortage of space, but also becauss: af the culiural nobion that a
bath is pleaswrable acd i be savoured slow] v, Bathing places are not special-
vead, just as other spaces — certath wo"hﬁpimea axeepted — are not, The tap or the
husket bhrpught in for bathing, as 3t oflen 18, is not in 8 clesed space. Men and
women bathe vontinely m ‘Lx)lli"*%""li-\‘}*s, with aoime ttems-of elothing on. A spiall
child could one day be baihed on the roof and sputher day in the corper of a
oom. As the child grows, Sh:*:». learns to male her decision to hathe based on

several fackors.
The night spaces get messy and are slowly transfonmed. A thoroungh sweep-

3

i s done of all the flowrs, by the mwother or an clder sister, nevet by the father,
Sheets and hlanlets are. f@’%d&;d up and stacked away. _E‘vi&tiw:,&w_ #and chamiy arte
reiflend up and puyi sy, The flver everywhere is made clean (—:}'aaup'h to st and
sut at, Nowhere do people wear shoes i the house or living areas. All visitors
are abways made weloome., The males work downstaies sod sy speciadized

I
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ag the dayiime as they coma n o saf and rest,
Adl oldideen tuke for granted that the motier shoald provide all i:,_%m sefvioes af
hotne, sz well ws beavound tie whole day liKe an gnchor for die vavions vessels
o come back b aned tie themgelves up \ﬂ?pnmr?i""‘

Zeenat ts, as & ¢hiid, perfoctly ctanfortabie and nitural, qmi will grow wp jrto
e adidt in et way {Abu-Lughod 183 Headjusted™,

reouis. They are Rie visitors doving

oY
¥

1 She s and will be, “we
ard depending on bow she can adjust to the family she will sharry inte, she will
be happy. And she will be thus well Jd usted and happy bensuse of the suscess

of bher edv ation, that is. the éducarion in her home. Her education in her

tadrasa s des tmed o pass Hie h'lppv deaam, 1§ occupies saveral houvovery
day but g, iw alf undersinnding, mtival 1t consiats, a5 deseribed eardivr, of the
toacher paitting up some basic questions and answays on the blackboard ou a sue-
cossion of subjects, and the ohildren playing avound while cipying them, There
ave tevet any real questions asked or answvers frmalated, and gmotoual energy
ar theught is considerad a waste oo soach inderactions,

EE: the cage of Shahesd

§ want to Rern hext o the story of Shahead, 2 terevear-old who studiesina bay

madrasy r‘a% 1%, 1 met him oo the voasd -ansj ated o ham in his tu gm’c‘,,
together with his mother and sister. Like the gitls in the Qur'an olsss that T put

history guestions (o, Mahzad s unable to answer 3 wiigles guestion ask him on
Tadian Wgtery, including on the Slave Dynasty, on Babur, and on India’s
independence. His wmother explaing that he is ot loarning well and that she
would like to shange tadigsas; though this was the s S put thal she had
studied in herself and now it had detericrated, Shahzad is fearning several other
thivgs, however. He is learming how o waave and ina fow years will hecome a
fuliy-fledged weaver, He s learting how “to he?” & weaver, that 12 man of the
streets, SORIBONE W vho labours hard, but cheddshes hig freedom which be uses for
ghusina-phirna, of wandering avound. He is alse }vm'm;w the history of hig
somomnaty of Ansans, n? where weavers same from, what kind of Muostims bis
particular group comprisey, how the year 15 ark ;.-d- by certain svents dnd cole-
Dbratiops, and the space of the city s marked by falrs, processions, neighhour-
hoads, and shrines.
Shahe m,i ~madepsa was foanded 107 yomrs ago by an assecianon ealled

"xi}}ﬂmaﬂ Taraqai Ahl Sunoat, The foonding of this and other madvasas, lar 5
and sl are part of the educational history of colonialisre {Meteaif 1982). T
Hducational Dispateh of Sty Charfex Waod of 1834 wits ijirions {o alf the \,z-aﬁs
and industrics of fadia (Nuridiah wxd Nak 1954, 1964, Fastoupil snd Moir
Pl}‘!\}?.‘)}, Weavers, togetlier with nuany other communities, failed to “take advant-
age” of the new govermment schemes of grante-in-aid. They wursed their by *fk«"
on the modern colonial schools partly for voeational reasons. shr}se who chos

wr stady within the Beitlsh system did sp for ;'f!‘(”{?\mtﬂhﬂ o vogational teasons

bt the weavers already had & professiom They also resiste ad thtﬁs for elhwai

113
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THE TENTER OF MADRASS TEATCHING

hedr own ngidnions how

\uu R hmw sen the dind or moml, and thedumven? orwot fﬁ* o0 ti* be mmade,
While doing o they worked slong denomational nes: the f}-*( hczt‘-'\h\ Barel-
arate madrasas i which they hived reachors

1 sestarian prelerenees (Kumay '}U'iﬂ.j}_ 86

)
a3
ik

wis, and Ahi }ﬂd; - all set ap sep
and used textbooks acsirding to the

Shahad s ool only 4 weaver, ai Astsarl, o Banarasd, and 4 smzdu‘; of Madan-
niva, all of W-’hi(ﬂh e would tdentify with U atked “Who afe you? he is alsa a
Muostin and a Barelwi,

Shahzad doey o know whal happeosd is P87 He canuol remember any
episode or personality from Indian fustory, Muove than that, he cannot impraviss
of nvent anvilone, as doss g ohild dn a rsvdet ately gooil school whe has semwe
raaning in answering guestions from textbooka, 3o | i o fus feachey, master
Marsoor o ask abour she problem of poor feaching in the Madrasa. “«{mm@r

Alam Kian's responses arg vory significand,

Thuse who are 3 the sard husiness do not waat their childven te gei
e obstacles Bom o the geardians, Abeout 48 per ceny of

abead, Th
thietn wark ab the lovm plus Stladvi:zg—- They casmot pry enough adtention
o el subgects, Childees drop out afler clags 'V obacause they have fin-
ished the Owelan Shanlf Thisp hu—‘ has no soclety, 1o cultnis.

Master Mansoor's eomplaint fhat “the guardians ﬂi‘.m:{“
abibity™ g echoed and seeec E ed by every teacher in g i
‘_tfmuz*dln < popilstion ¢ fadgsly nosducated. My i,iﬁt.lph.iaiii’lﬂ of this negative
assessmedt of guardians by educators s the following,

I golorial tmes, the fact that meodegn schooling was iatrodused 1o w chmate
of nutual hostility and even violence berween the public and the state produced
a ﬁfmlv—%u ool telationship of condlict. The Briish malotained that the
5 job was 1o reform the backward putdic and it praised those who wak
up the maw colonial sobo wng. Those who 3 e *uﬂm» iridiffes ent o1t had thewr
owit crceliont reasons for doing sa, a5 have aheady bean menuoned, However,
a routual suspicion was crested between the school and its feachers as reformers
wn the one hand, apd the faoily as backward and vontad in iis Jocal cultuee on
the other hand, This relationship of mowal suspicion has continged into
enntemporary tunes, The colonial state’s tole has been taken over by the
natimahst state. Today moederoity & the privilége ondy of those farmbies whe

conpefate with the natignalist schopls, The wmilam af thus cooporition is the

neglent of logal {:ix_ii.z_u-‘(f:‘ and bistories, often also of ethivg, Winle Shahsad docs.
nat .\r‘.ﬂ“v!f )

I';C}

(I.

g

it ‘mg p H’“C'i i--) iﬂé'-i"-‘ what {8 irpmtwtam-t iz that he ciee'ﬂ-kiw-\r annd 1
ch as the crafl of weaving, the othics o f bei'ﬂﬂ‘ a
he pi teasures of a cortain fro A
{ v oarenndy, chewig a’ns.'i ;?miﬂmg-

well admsta& wmember
that inclndes a ot of g
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at putdont e shops sooalining and

pan gverywhere, and siting on ben
drinking toa.
The dilemma s this, Bither Shatzad will be g vood weaver, ar he will be &
well-eduonied parson. Hs\ madeaza has aleady made the cholee for Tim, The
madrasas for w > sueh that they produse good weavers, people who am
xua"ii with thetr jobs and remain ted to them forever, The f‘k"idi"ls:m fit their
sipdenia for certawn roles. 1 e rolex are guirdessentially roals, tower olass, and
nanemaders, They are ‘;mtiﬁefi apd rendered attractive by g pibe conflation of

)

“piafe” and “freg™ -~ E W “fres” dentving from the 'um -modern - and the lowey

VR i

class, while neve £ U o forgotion, is nol fore-frontad, r:enah\ma‘- h pedont should
certaindy be ,gz‘tmtu‘ wn to wandey (. winchever gafi he likes and .,pn Pty e
ever he likes: As a child going {0 school ina modern democnatic state, fie should

Teon

haxﬁ an edvcation that would give Wi the feedom 1o choose 'h‘.\ Rufure, Ths

seems 16 be bebween two Kinds of ir«:&ao»‘n, dnd squally h&tm, oRt TWo

kindsof disciphine. The disoiplive Shabzad is ¢ 11@}&@1&@ to at present 1 enly that

of m-en-’mz’-mﬂb the Qurlan, learaing his weaving, and practising some dady

sthiical-ouhtural wdm Weighty as this seems i deseoption, i s actually quite
sy, A ditferent edocation would subject himt to far move severe disciplining,
ci udistg that of rigerous bomework, exanonations, aod then presentation of the
gt

There 18 no question that a different kind of schooling would open more
dmﬁ“-’ for Shabzad, oven ay it would closg Ot‘n-uss relnted fo his religious and
nununity dentity. But mavbe the bvo choices are more gvenly baﬁdnca:(i than
W auknms,},edga- The commanity, in pmﬂdm madrasas it does for its ehil-
dren i s guite legitimate wish o protect is -'\eium and ethics, is one political
astor. The state, and the modeot schouls based on 18 madel, are andiner st of
polfiical actors, As we shall sep below, they are doing a sinnlar thing, that is,
they are wod fere-lrooting the tntoreste of the child but of an imagined modernily
{Rumar 2007).

¥ the progressive madrasa

To order to understand this busingss of the “iiterest of the clald™ T wint to hut to
my thied story, that of Sabina in clags 1. This ix in 2 modem instihaion that I
woutld wall a school, but that iis ﬂdmm&ﬁatms call a madrsa for givls,
UnmahutoHah Ulam, T The teacher in fhe Fnglish ciass has sotten thres sentences
ar the board:

f/

(. What do vou read?
3. What does :\ht:: read?
£ Dowe ms-d the Qur’an evervday?

eacher is revising for an exam and aske the childven 1o write the questions
and the anvwers i theiy copleyand then walks svound the room o check then |
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an i it Ls: at thy back,

;».M

teft, 3 ogirl on ey 1 ight, The teacher sounds,

exhanstad very guickly ™ she crigs oul, though all teachers by fomin-
wnize ,neﬁ shouting when an \m STVer 1S mﬂ,r‘ﬂ% T am. tc‘:imsz vou! Wit ooe
question and ang sw\‘.-'en N | i and one answer”™ What the childven were
0%3:‘& 1ty wrlte question bwo ag Ehe angwer 1 question one, and o on; They
aud ng ddea what the teacher’s guestions meant. They bad w6 idea what the

eacher meant by “guestions” ::;i; as she bad written on the w}adfb J'fi,, 0
I.hr;—:}»' eould sot read the adidi gaftern fe her Train re
sequence of guestions and answars,

Unforiumately, for her
touder and louder snd 1o
fevself and ber six- and seven-yearn Ids.
a‘:rd, G INAY bf: Just ten mingtes, to explain the drocture befiind the weighty
terma quwt nn a«\m “angwer”, W‘s}j,-' did E}h&:-;i‘iﬂi think of this obvious strajem
: evelepment and child psy-
chology C fmi wson about &1 propris for different subjoets such as
Englis i*' The teacher searged to L-c»a, clemmntaey } wimaniy as well, Could she not
sec the acule dise Gmbm o th face of all the shidents, ﬁ?mebt_&-sl e varge of
tears? The boy oroy feft had fingched vety quickly and was sitting n an atlitde
of acute misery, He co-ﬁa& h_az"dil.}-' breathe, He had written:

41, the teacher did not grasp, as she mised her voice
it her hind as well the B ironderstanding betwesn
h might have taken her ong class

>

Land

, 1 do read.
. she doas sead.
vaagd the Qur'an overvday

o

=,
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i
=
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The it on my vight was teving to hide her copy bot I could see that she was one
of the many who bad weitton doewn quesndn&. 5 AnSNErs, ‘There w s oniv one
stuslent in the olass who was grected with silencs by the teackor which inesint
that she had written the auswers perfestly, “Perfectly™ i 1o zepri},duﬂﬂ wn:;ii they
have once written in (et classwork copies, then repsated in their homework
copies, then meocized, dnd then, as on ﬁm day; Be asked o wirtte from

o

mernary. I this case the correct ar perfect answers were:

4

J%
A

A

b bresd the U an,
2: Bite reads the Qurian
3 Yes, read the Que'an everyday.

The bell rang and T wooed the spectacular studerd. | reabized quickly that, apagt
from being a spoill child {she had ton cupees to buy saacks for her tiffin), she
had » tofor for all the subjects. This madem came every evening and went
through sl ber lessons, 1o ‘z‘;n'r{ aut, back and forth, wntil the Rt girl could
answer thie kind of questions he mhu msd‘t set hez Ti*e tu,a her mvsi‘ know

that itis a futor who males ihi‘ perfect ¢
1t 18 not part of ey legitimate kaowle fi
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ig, learning, c:‘ngiids";t;ﬂ,, or ctirrent edevanon, D
hat ot of the fhivfy or so stndents 1o ey elied Mo ongov
e he: tm‘,\m right are the ones W -3.(1\6 another eacher ot

i
xi ACEE el mm the avswers beomuse s’hsy- cant

reas pf«;shaiﬁ}f- BVET mnw 130--3 % g vivw of the favga

child, Sshing 5 8 “pood” shudent becay she iy dostle, not
i the ‘»’f‘li\ She has leaod {u sit sl becauss zhe
marks, the suceessfol tosts and sxams,

fraan doing her own thing.

dovelopment of
beoguss she is mierested
rewvards from sitting stifl — the ved ek
and the good marks — are greater that the rewar
Hey- family is 2 gul; 1 faraily becauss they eare enough to get & tator for thely
chibd, '

Umahnmilah i & reodern institution which starts English from ¢lass 1. The

hook 1y called A6 Qalar English veader {1, specially designest for
1e

{age)
as

i uﬁs B e

“nodifzs"*‘ The frat five lessoos therefors teach Bve verbs through

o the g, mm;iw Allah, and the Prophet. Inside the fow

SOVEL ahus I A Nes3age for teachers explaming 'i;hai nghx& ] imum izn-

aud that whatever techolgues we nay nake if atracing for
-be foomd, Mot only 1 thes p}}r(}m?h ﬁme, i i excelleat, The book

25 EhL c:iz:fk L Range oultare closer to ber sehool culture, or @ lesst e

er, the fault Hee not with the tex-
\)Qfx mfs what iea done \vih e im-‘ :.e.,\r‘i",{} has bocsme 3 miasier, Rot » ool
The teacher expec o3 that e \'wu‘d« oy exerciaes of her book will rifracidousty
‘gﬁ;rcmuc& the teaching 1 %mt she should sdo. ‘E ui words ina forege lapgnage are
@ﬁi‘v vandont rounds, For a ahmi 0 SRy 17, “mhe reads”, efe. thang mipst
w an incorporstion of the new sou 'IF{‘% i the ants. mzd practices she knows, Why
oF go-relation betwesn goo-

do edusatoss i India not grasp this? Is t‘f‘mﬁ a davgiy
nowpic underdeveloproont and pedagogis underdevelopment?
T subrmt that there is a direct 2o M'&tw‘* hehwden ‘mda;‘(}tiﬁ pniderdevel top-
ment and colomadiem. Colomaliso bag ;‘-‘udm ed 2 separition befween what 1§
infurious to us and what is “foreigs” such as suppos-
i? with mud“"‘ vity. This also var-

e

»;-:’-)L;I‘S 34 matier | Es WEVE

3.

edly many philosnphies and praciives assost

£y

relates o il e forelgn as aﬁ:ﬂi’,tﬁ i and theortical, snd the indigsnous as practical.
So, Were SOMeGRe t supgest pew teaching wethods, the resporse wonld be an

‘ﬁ

&

agreenyan followall by rejeetion, Yeg, of course, ifiere wre wiasy nice fricks in
eaching, we all know fhat, Bt e alse. know that d;’m oo cannot be ot
that, fx Bawaras. in fadia, Iﬂ\W “{«ui d one handle a olass of say - fidty o sixdy sty-
dents, how couldd one mannge 1o the Hitde time, where would one get the » arti-
factx? 1 aw calling thiz a fallue based on coloniatism, The vageal ttd.{fae;‘ of
modern schooling - m_uhng, furniture, fixed camiculom, exibooks, exa ms,
*;eaching sids ~ oame as foreign ideas, They had originated in a differot pr-

verse -zm(i were rudely introduced into this one. 8 there had baen no colonialism
fhen ther c:-u’hi nave heon either a generie development of new ideas, or a

: i»,_')
fasy
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conzioriable transhation of the ideas ha'st s anky distrust
and suspicton, and no will 1o gdapt f::h;a““ i m-i"" sitnations.

Ky discussion, based on sthaography i bedh girls”
in their honies-as-madrasas, a‘a-;fea-ai‘s the a ‘:a'lvti{:z_ei,ii;';'-"i" ;
withe madeass olassronm  inetdotive far Sork
puwerful teacking in ﬁu—‘ E}G:}'w, ‘ﬁ» Enii, 'i‘llt ffc:oci
0 be totally ssponsive o e
“mood” ail the Hine, <3Ld ATe gven mrore
to the teanhing of the hovoe, where the “"‘ﬁ@a j-_;

t‘am.iii 'g aie mﬁr: ;mn fous and fi‘e ctive than the s sf

Qnud

*
?11

: el b in oot zu‘m‘%i}w ?_'(‘:551' ‘

I g ”‘msi\, out bv the cave of Bhubizad,
ivadiasas, gud idesd sthools, thi g
paremts av the appropriaie soh 'a.:}_} for their
the goals of the cormmumity to the neglent of the
dren. The ohildren, like S‘rzah:«:‘f  TRRY Ariua‘ihf

angd mobie and not tad down mz:h:-‘u. Ay o 8 -"mi cagion soslon Hiostyvie, Bubas

< @ﬂ‘; e,
iy thd? the

u-,q.,,..,

.ﬂ E»f '3£ ff":i‘:&

the ease of weavers” chosen oducation shows us, weavers Lw” prefered the
rombination of moderaity and loeal idiutities that doss not thessten their pae-
ceived seourities and dendes ohildvan the freedom, as we modera might pareaive
it, of socialmabihty.

Thx: axperience of both girle and bovs iz of an ewly socializanon into gender
roles {hat serves {0 integrate them wio 1_?3.@ target gendored sociaty and didl aoy
possible guestioning about weotity, Class snd gonder merge and become -

ite i ere, atul each 1s possible only bscavse of the other, Gitls feel
secure in their o 13 es because they have, as fomales, a privileged place in thew
commnity. Bovs foel secure in their roles becanse of poutse they swe superior as

males and will slways be supenor within their compamity.

This prioritization of security over mobility, bowever, exacts a heavy prce
esperiaily from ayls, beosuse oven when there may be some expenimeniation,
with a new profe w;m ar simpiy @ new product o o n‘rsrgim'} g woraan 5 posited
s the anchor that wm Emio the man, the ﬂml ¢, and the compwunity steadily in
lac

place {compare with Chatterjee 1993) The L}z\ ~ased natore of the social
repradoction of the ﬁ’sma winchudes within ‘:h!b fimit of gendered reprodue-
tion. It 1s sl important {o ; ut clasy first, because men are 3x g shpless ag women

in terms of e;\"”"‘:]*sisw' a pre-deternunsd fuiwe, and women vollabortie ag ¢ intaibi-
eatly as men in actively ;:‘:@ﬂstmctmg‘shis hn' e {fstead of warting pagsively for

‘pmi‘a es te unfold,
%‘t i , the ¢ase \tﬁ" Sabina tetls gy that i 1 uet o easy to-formutdate & sohe-
Amariya Sen (2000} mght propose that cducation s development and

o
dt?‘a«"éh}{)l*(‘!t;m 3% ;ifsf-du:ﬂ, and has prﬂpoa.d d practical stepsto provide such adiva-

&
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fion/devalopment. Ho have many bstinboral foundens gl the nineteenth
sentury and continue 10 do so foday, They do wot contprehiond that the salulion

fies in overcoming the twin legacies of colonialism: one, i of an 1-4«1@(;\1{11@
infrastructore of pedagogy, and twa, of a rocoial o psychok Goical colominbiss

that crsures an hability to interpret 2 selntion B @ way . pernuid Progress
towards its reschition, Buch an interpretation wauld mwhe 1“'&31 ding children
as “individuals”, in the bast of all possible vases, ag poteniially be eyond oluss and
gender pre-deterpination.
r\iiotmm-. then, the madrasas for both boys wid
point of the Targer problom of sehealing in India: 3 the
chifd as an abg mh ned middie, Both pivls and b{;sys: ave s
they are madmea-goens, and the gitl s the more abandoned of i;_hs*: WD si\\cs.‘
best way o wwlerstand “gender in the meadrasas” B o understand it
ynncessary and unfortunale production of young people @ “ma g?_“ and

s g

“iarate™ where both male and foroale identiticy &g bagesd o8 constrainty ©
Audmw

Wate

1 20602 and 2R T would ke 1o
'\pirew for Ru img part af this
vent fopm iy Komer 2007,

1 This chapiey iy based op researeh camded o
fhank the Indo-Duich Programme m ’Eit»ﬂm ’ g
i‘_esamih Part of the usat.&rm?ﬁ fas been presonted in adid
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